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Welcome & Acknowledgements Session 

Agenda, Framing of the Problematics, and Questions for Deliberation 
Introductions from co-convenors Lisa K. Taylor, Bishop’s University and Heather E. McGregor, 
Queen’s University, and identification of the hosts, program committee, and event support—as 
well as land recognitions.  

Motivations behind the conference include: 

• personal histories;
• initiating questions such as how stories from the past can aid students in conceptualizing

change and becoming more resilient;
• learning approaches that generate meaningful connections across past, present, and future;
• responding to threats of climate change; and,
• exploring responsibilities for history teachers for nurturing empathy and modeling ethical

relationships.

Heather introduces SSHEAN, which is a recently-founded research collective intended to help 
Ontario teachers with resources to help educate in these areas. Decolonial approaches are explored in 
relationship to the Anthropocene.  

Lisa offers an overview of decolonial analyses of the climate emergency within the context of colonial 
modernity. Decolonizing history education centers Indigenous knowledge and systems in responses 
to these interrelated, 'colliding' crises understood as inherent to colonial modernity. Further analysis 
points to the ontology of modernity manifesting violence through habits of being; as such, more 
modernity won’t fix the crises of modernity. Colonial modernity involves four forms of denial, 
including denial of systematic harm and complicity within that system; denial of the limits of the 
planet; denial of our relational entanglements; and denial of the magnitude of the problems faced. It is 
helpful to conceptualize these problems in relation to soft-, radical-, and beyond-reform spaces (de 
Oliveira, Ahenakew & Hunt, 2015). Pedagogies that speak to these challenges are needed by teachers. 
In particular, our complicity, investments, and benefits from existing problematic institutions and 
systems must be recognized. An orienting question is what, at its core, does history education seek? 
The Euro-western discipline in which history education is embedded, including Cartesian 
materialism, narratives of progress, individualism, and human exceptionalism, must be questioned. 
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Keynote Address 

When the problem goes deeper: Decolonial framings of colliding 
crises and pedagogical engagements 
Vanessa Machado de Oliveira Andreotti, UBC 

During the land acknowledgment a reminder was issued that land acknowledgments include a 
commitment to having lands returned to Indigenous peoples, and livelihoods restored.  

Multiple layers are needed to understand the root causes of a problem, as opposed to just the 
symptoms. We need to learn to sit with the difficulties and problems we face and to acknowledge 
responsibility.  

Gesturing Towards Decolonial Futures is a trans-disciplinary collective that brings together concerns 
and builds collective capacity. One of the commitments of the collective is holding space for difficult 
things without feeling overwhelmed, immobilized, or demanding quick fixes. This is preparing for the 
end of the world as we know it (see also: Denise Fereira da Silva). Vulnerabilities and complicities are 
differently distributed among people, but we are all implicated. We live in a complex socio-educational 
context of modernity that involves a cacophony of perspectives, oversaturation of unprocessed 
emotions, increased volatility, uncertainty, social complexity, ambiguity, meta-consumption, self-
infantilization, and inter-generational resentment. It is important to consider not only how 
pedagogical innovations are offered, but how they land—in particular is there receptivity? This is a call 
to compost all of the systemic historical intergenerational “shit.” Dr. Andreotti quoted a younger 
person that said, “At present it’s like watching a train wreck in slow motion while still wanting the 
Gucci bag.” Dr. Andreotti is looking to decentre, disarm, declutter, and disinvest from harmful desires 
generated within colonial modernity.  

A pedagogical strategy to address the importance of creating psychoanalytic distance between our 
responses to the world, and to nurture our self-reflexivity regarding analyzing responses, can be found 
here. It provides a language that recognizes internal complexity, to help us hold space for this internal 
complexity. If we don’t hold space for this internal complexity there is no way for us to hold space for 
the complexity around us. As we observe the dynamics on the bus we can start to develop a meta-
analysis that we can share with others about what they are observing rather than what exactly is 
happening.  

Dr. Andreotti further demonstrated how metaphor can be used to tell the story of the house modernity 
built, a form of social cartography (which is not a description of reality, but a way to mobilize different 
conversations about challenges). See the facets of the house modernity built here. The question then 
becomes whether to fix (soft reform) or expand the existing house (radical reform) or to build another 

https://edst.educ.ubc.ca/facultystaff/vanessa-andreotti/
https://decolonialfutures.net/portfolio/the-bus/
https://decolonialfutures.net/portfolio/mini-zine-house-mycelium/
https://www.textezurkunst.de/en/articles/interview-ferreira-da-silva/
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(beyond reform). The house of modernity generates particular desires, entitlements, and archetypes. 
Part of the problem is that people are not drawn to attend to the shit (collective and individual) that 
needs to be dealt with. There is an arrogance accompanying presumed modern/colonial entitlements. 
Adjacent possible ways forward are viable but may currently be unimaginable.  

Rather than conceptualizing changes in response to climate emergency using the language of justice, it 
would be helpful to—as recommended by various Indigenous groups—focus instead on healing. There 
is an assumption in education that if you address heavy negative topics people will be demotivated, 
overwhelmed, uncomfortable, immobilized, anxious, hopeless, and/or angry. But this approach to 
education has supported the current situation coming into being. There is a need for both mastery 
education (complete particular tasks) and (continuous) depth education. Dispositions for navigating 
the complexities and paradoxes of global change include diffractive assessment, diachronic and 
analectic reasoning, psycho-affective stamina, onto-sympathetic resonance, heteroglossic dexterity, 
and moving toward decolonial forms of sobriety, maturity, discernment, and responsibility/
accountability. Rational and relational rigour are needed to avoid both desperate hope and reckless 
hopelessness, and instead aim for the middle ground of honesty, humility, humour, and hyper self-
reflexivity. Three dimensions of decolonial responsibility include recognition of harm caused 
(attributability), systematic complicity in harm (answerability), and personal and systemic 
implications in harm and related obligations of reparation (accountability). We have to equip students 
with the ability to deal with this complexity, we don’t want to overwhelm them and have them spiral—
they still need support. 

Academia is an industry participating in the economy, and the job subsidizes the work of change. The 
job is often not the work we have to do in relationship with our students, communities, and the way we 
show up in the world. 
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Session 1: What are we seeing happening in history 
education to date with respect to these challenges? 

Provocation 1: Addressing Climate Change in Canadian History 
Education: Challenges and Opportunities 
Lindsay Gibson, UBC 
A commitment was expressed by Dr. Gibson during the land acknowledgment to using his privilege to 
fight for Indigenous peoples to have the land back so that they, like other Canadians, have the right to 
inherit the wealth of their grandparents. 

Challenges: There’s ample evidence that the climate emergency is urgent. It is an institutional, multi-
dimensional, multi-causal, wicked problem that is socially complex and related to various forms of 
oppression. There are varied educational policies and curricula across Canada, and it is an open 
question regarding how and where the climate emergency will be addressed. The subjects of History 
and Social Studies have been inherently connected to nation-building for the last century; whereas, the 
climate emergency is transnational. Additionally, the climate emergency is an interdisciplinary 
problem for which disciplinary boundaries can be an obstacle. Many teachers don’t teach climate 
change because they believe it’s not related to the subjects they teach (65% in a 2020 NPR poll of 500 
teachers). Climate crisis education can be both difficult and controversial. Climate anxiety and trauma 
are increasing, as illustrated through climate and mental health reports. There are few professional 
learning supports and high-quality teaching resources for pre-and in-service teachers.  

Opportunities: Historians and history educators have an opportunity to mobilize, such as, to address 
themes/topics/events/concepts in curricula from a climate lens. Students may develop historical 
consciousness through making connections between past, present, and future through the teaching of 
climate history. It is important to have students imagine both what is possible and what could be 
possible in a more relational, ecological, and ethical future. The fields of environmental and climate 
history have a great deal to offer teaching about the climate emergency such as: the active role that 
nature plays; the idea that nonhuman entities are agentic and shape people and the past; challenges to 
individualism; and, challenges to progress-oriented historical narratives and anthropocentrism. 
Teachers across Canada and other settler colonies have taken up decolonization, are trying to re-center 
Indigenous ways of knowing, and unlearn colonial logics. Historical thinking offers a framework for 
teaching about the climate emergency. Climate change also offers opportunities for interdisciplinary 
and transdisciplinary inquiry. The Big History Project (UK) is an initiative based on David Christian’s 
work looking for patterns/trends over large periods of time from the Big Bang to the present; thus, 

https://edcp.educ.ubc.ca/faculty-staff/lindsay-gibson/
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teaching climate change provides an opportunity to connect the local to global. The hope is to teach for 
hope, agency, and action. 

Provocation 2: Beyond Debunking: Emotionally-Informed 
Strategies for Discussing Climate Change 
Cathryn van Kessel, University of Alberta 

Many young people are worried about the future of the planet and their lack of power to change that 
future. Ecoanxiety, climate grief, and ecological trauma all stem from the uncertainty and 
unpredictability of crisis level events. Terror Management Theory (TMT) is an experimental 
psychology that addresses reminders of death, worldview threat, and self-esteem threat. Existential 
defenses may include: denial, distraction, putting all hope in technology, policing personal actions 
without attending to broader processes and intersecting/interlocking forms of inequality, derogation 
and/or repression of climate science information, self-segregation, and decreased reading 
comprehension.  

Knowing this, what might we do as teachers? We can be wary of apocalyptic framing (e.g., for 
Indigenous peoples this is not their first apocalypse). Look at the space between optimism and despair, 
for example, Jonathan Lear’s book Radical Hope (2006). Consider the uplifting voices of youth 
organizers and climate communicators. Not only is it important to demand politicians address climate 
change, but also to imagine the societies we want to generate in our preferred futures. The goal is to 
decrease feelings of pessimism and helplessness to counter climate doom and ecoanxiety. 

Further examples including utilizing tools such as EN-ROADS (a global simulator by MIT) to come 
up with a combination of social actions to limit the global temperature. It is also helpful to develop 
vocabulary for emotions and defenses to prevent some unconscious defensiveness. Attention can be 
paid to the modality of information; for example, videos and infographics might be more helpful than 
text-heavy readings. Or, if readings are required, slow down and break the text down into groups (to 
subvert issues with worldview-threat induced problems regarding reading comprehension). It can be 
advantageous to prime self-esteem and group values before discussing climate change. Reminding 
learners of their self-worth and shared values may prevent some unconscious defensiveness. For 
example, no matter where you fall on the political spectrum we all express care for future generations.  
This can support an examination of the underlying conditions that have led to the climate change 
emergency. 

https://apps.ualberta.ca/directory/person/vankesse
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Session 2: What can we learn from other related 
fields and knowledge traditions?  
Provocation 1: Perspectives from Indigenous Ecological 
Knowledge Traditions 
Kiera Brant-Birioukov, York University 

Dr. Brant-Birioukov highlighted that it is important that the word “perspectives” is pluralized in the 
title of this talk, as there are many perspectives. Today she will be focusing on perspectives from 
Haudenosaunee Ecological Knowledge Traditions. Kanenhstóhare (The Teachings and Journey of 
Corn) is the title and central conception of her work. 

Haudenosaunee knowledge is derived from the land. When talking about corn, it is meant literally, not 
metaphorically. Kanenhstóhare is the Mohawk word for lyed corn, washed corn, hominy corn. It 
involves setting the intention, preparing the field, sowing the seeds, lying the corn, and then serving the 
soup/communities. The boiling process of the corn transforms it. Kanenhstóhare is a Haudenosaunee 
theory and methodology seeking the possibilities of estrangement and homecoming. It can also be 
used in curricular renewal (recognizing grief, loss, and emotions). The idea of a curriculum of renewal 
can be used to awaken the subconscious and interrupt the mundanity that deprives imagination.  

Estrangement can be conceptualized as leaving the familiar behind and being immersed with the 
strange. Homecoming can refer to returning home as renewed and transformed. The corn requires a 
corrosive boil with the strange and the discomfort it demands. This involves trusting the process such 
that you will find yourself renewed on the other side. We need to remake this idea of home and 
homecoming. If you find yourself estranged, then you have to remake home.  

In the Mohawk creation story, Sky Woman fell through the hole in the sky from the Sky World. To sit 
with the moment of the fall, if it is being explained in-depth, various terms are introduced. 
Oshontawenko:wa refers to the great darkness, Wake’nikonhkwenhtará:on refers to falling head over 
heels in a disorienting way, and Yah teskatatyenté:ri refers to the sense of not recognizing oneself 
anymore. It refers to the feeling of “I don’t know myself anymore.” 

Implications when thinking through metaphors in the Anthropocene involve redressing the language 
of colonial harms, demystifying the significance of land, and nurturing relations with intention. It calls 
for thinking about the languages, metaphors, and imagery that are normalized. 

https://edu.yorku.ca/edu-profiles/index.php?mid=1986777
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Provocation 2: Mind the gap: Moving beyond curriculum policy 
(Perspectives from Environmental Education) 
Ellen Field, Lakehead University 

Indigenous people have led the fight to protect land, water, and climate, and they continue to do so. If 
we adopted policies that reflected generations ahead into the future we would not be in the crisis we are 
in right now.  

This work illuminates the context of policy and practice of climate change education in Canada. 
Although Canada was a signatory to the Paris Agreement, the role of education is continuously 
overlooked within climate policy. Education itself can be reconceptualized as a potential adaptation or 
mitigation strategy. When we fail to conceptualize education as an adaptation or mitigation strategy we 
fail to recognize an area that can contribute meaningfully to decreasing CO2 omissions. Action for 
climate empowerment and acceleration of just climate action requires education, training, public 
awareness, public access to information, public participation, and international coordination. 
UNESCO has set a deadline for environmental education as a core curriculum component by 2025. 
Unfortunately, formal education policies tend to have a shallow engagement with climate change and 
an overwhelming focus on operations. Most climate change curriculum expectations occur within 
Social Studies or Science courses focusing predominantly on cognitive dimensions of climate change 
education with little focus on action orientation, and little to no focus on social-emotional or justice 
orientations.  

80% of the population in Canada is concerned about climate change impacts and believes there are 
risks to people in Canada (this has been consistent since 2014); however, climate literacy is an area that 
needs attention in Canada. Dr. Field’s research demonstrates that Canadians and educators agree more 
should be done to educate people about climate change, but there is limited class time spent on climate 
change content. Teachers need more support; only 32% of representative educators feel they have the 
knowledge and skills to teach about climate change. 46% of Canadian youth ages 12-18 are aware that 
human caused climate change is happening but they do not believe that human efforts will be effective, 
which illustrates why there is a mental health crisis among youth related to climate change. Coverage 
of climate change in curriculum across Canadian jurisdictions is inconsistent (often occurs in Science 
and Social Studies courses), and is often covered in elective courses at the secondary level (such that 
students must self-select to learn about climate change). There’s basically nothing that’s addressing 
justice or social emotional learning.  

Earlier this year, an International Youth Climate Anxiety study found a correlation between climate 
anxiety and distress, with associated feelings of betrayal from inaction by government or leaders. So, to 

https://www.lakeheadu.ca/users/F/efield/node/52593
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attend to youth wellbeing we need to take climate action as adults, to alleviate that anxiety. Cross-
disciplinary research suggests climate change education should focus on the following learning 
dimensions: cognitive, socio-emotional, action-oriented, and justice-focused. Pedagogy for uncertain 
times requires transformative and transgressive approaches. A young person’s sense of efficacy and 
their engagement in social groups with social norms that support the acceptance of climate change are 
the strongest predictors of youth continuing to do this kind of work and learning, while knowledge is a 
weak predictor (Busch et al., 2019). The whole education system must consider how to develop those 
youth leadership capacities.  

https://www.tandfonline.com/doi/abs/10.1080/09500693.2019.1680903
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Provocation 3: Sitting with the Bones: A Relational Protocol for 
History Education 
Charlotte Henay, Brock University 

Dr. Henay speaks from the positionality of being a Black woman in the academy—a space where Black 
women are stereotyped, overlooked, and erased. In such circumstances it is vital to pause, rest, and be. 
Dr. Henay began by sharing her poem What cannot be burned. In this series of moments, living 
through a pandemic, climate crisis, and potentially being on the brink of another world war, education 
can be catalytic.  

Dr. Henay offered sitting with their mother’s bones, and talking to the dead as a practice of embodied 
memory. Using a protocol of relationality to space, place, and time (understood as land), invites 
recognition of ancestors. This presentation frames land recognitions as fraught when tokenistic, and 
superficially performative, leaving unspoken the trauma of the land that many of us perpetuate –
through ongoing colonialism. In their speaking of relationship to keepers of the land and territories 
they inhabit, the enslaved who are most often nameless, and the lives of personal matrilineal ancestors 
were recognized, highlighting multiple and layered engagements with the ancestors and the more-
than-human beings simultaneously called in and forgotten when we recognize land. Listeners were 
invited to embrace the intangible as integral to the world.  

Relationality includes form, work and spirit—occurring in nonlinearity and complexity, sitting in the 
space of ancestral practice, enacted in a practice of citation. Relationality demands consideration for 
who is counted as the collective. Recognizing erasure makes space for awareness of possibility and 
relationality. History education has a genealogy of linearity, of cause and effect, but linear time is a 
Euro-Western fiction. Dr. Henay trades the tangible in favor of a memory that bends time. Liminal 
spaces are multidimensional and can act as portals to futurities (futures plus possibilities) as a 
feminist, Afrofuturist, Black radical practice. Memory can be helpfully conceptualized as a living, 
shapeshifting, process. Spirit and memory are collaborative. Imagining liberatory futures is 
complicated. Colonial ways in which matrilineal lineage is recorded and spoken results in different 
engagements—some traumatize, some do violence. Consider what happens inside you before your 
hand hits the page and envision how to be in conscious collaboration with spirit rather than 
critiquing, or seeking to control.  

How might an archive of loss be thought of as mattering? Consider communities of memory. Consider 
teaching and learning as an act of co-creation and reciprocity, and that work is done in a circle of care, 
never alone. Finally, some provocations were offered: What happens when we begin with cacophony 
and relationality? What does it mean to “memory together”? How might this this bring us to building 
Afro-Indigenous futurities? And, how does memory differ from commemoration? 

https://brocku.ca/social-sciences/womens-studies/people/charlotte-henay/
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Concluding Summary 

Strengths Weaknesses 

• environmental history, historical
thinking

• our relationships
• imagining climate justice,

renewal, regeneration as an
organizing principle for
schooling

• we can leverage research and
policy

• differences in curriculum,
absence of justice and
emotional dimensions

• disciplinary boundaries
• navigating difficult knowledge
• additive approach to curriculum

problems and traditional
mandate of nation building

Opportunities Threats 

• teach familiar topics from
climate lens

• climate is about connections to
time

• transdisciplinary concepts
• feature and support youth

activists
• bolster self-esteem, self-worth,

values
• taking more-than-human

teaching seriously
• care + grief

• urgency
• “wicked problem”
• tolerance for complexity, desire

for quick fix
• existential defences, mental

health
• inability to let go of status quo
• voices and practices that are still

subject to erasure

Paradoxes & Tensions 

• responsibility of inviting students into engaging with existential threat
without making them more vulnerable

• complexity of complicity and how to engage with a depth of integrity
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• pedagogies that foster estrangement and homecoming (Brant-Birioukov) 
• need for public support for climate change education, but what is really 

desired? 
• persistently structuring binaries in how history education addresses 

climate change (e.g., capitalism (solution vs. cause?) technology (saviour 
vs. villain?)) 

• working with existential defences, policing our own & others’ actions  
• ways of knowing, (inter)being, relating: “Pause. Rest. Listen” (Henay) 
• honouring the ways ceremony and ritual teach and move in the world  
• history education’s genealogy of linearity in relation to living memory, 

living archive(s) 
• methods of intertextuality refusing separation or hierarchies of 

knowledge/knowing  
• caring for opacity, incommensurability, cacophony 
• modernity as a habit of being (consuming knowledge and experience) 
• where do we allocate our labour? balancing accountability with humility  
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Final Sharing, Considering Next Steps 

climate justice as the organizing principle of curriculum 

sitting with paradoxes 

power of the coalition of the willing: keep looking for it! 

work towards story dexterity as student competency before the lesson 
begins 

hope that leads to action, and action that leads to hope 

re-setting our sights on what’s important, re-committing to this 

nurturing a connection to place and community-driven work shift to 

the potential collective impact, away from individual focus historically 

minded civic education for climate justice 

research with youth 

interdisciplinary, action-orientation 

composting the shit through dialogue 
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"Meeting the Storm" CCPA Pre-conference Reflections
We invite you to use this padlet throughout the day to record your thoughts, questions, recommended
resources, opportunites, and anything else related to each session and the breakout room discussions.
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Keynote Address (Vanessa
Andreotti)

Website Links
decolonialfutures.net   

lastwarning.org  

https://blogs.ubc.ca/facinghumanwrongs/

Observing your bus: https://decolonialfutures.net/portfolio/the-
bus/  

In Earth's CARE dispositions 
https://decolonialfutures.net/in-earths-care-dispositions 

Letter to Prospective Immigrants to Canada
https://decolonialfutures.net/portfolio/letter-to-prospective-
immigrants/

Gesturing Towards Decolonial Futures
Visit the post for more.

GESTURING TOWARDS DECOLONIAL FUTURES

The complexity of complicity and how to
engage with a depth of integrity. Ongoing,
challenging work!

Challenges/tensions in this work: How to
invite a pedagogy for all, mixed Indigenous
and settler students? (LisaK)

Resource
Piece by Maria Vamvalis: mgiep.unesco.org/article/regenerating-
respectful-and-reciprocal-relationships-to-nature-is-an-

educational-priority

Regenerating Respectful and
Reciprocal Relationships to Nature is
an Educational Priority
Current education systems operating
within neoliberal paradigms are ultimately
an extension of anthropocentric, colonial
and individualistic logics. They have contributed to the multiple crises
facing societies around the world.

UNESCO MGIEP

Gesturing beyond reform: Cross-
settler/Indigenous Spiritual exchange
pedagogy? (JennMcD)

Session 1 (Lindsay Gibson,
Cathryn van Kessel)

(Some of) Lindsay's Suggested Resources
https://ubcclimatehub.ca/projects/ 

Climate Change, Past Present and Future
https://www.wiley.com/en-
us/Climate+Change%3A+Past%2C+Present%2C+and+Future-p-
9781118708521  

A Primer for Teaching Environmental History
https://read.dukeupress.edu/books/book/2444/A-Primer-for-
Teaching-Environmental-HistoryTen  

UBC Climate Hub » Projects
UBC Climate Hub

UBCCLIMATEHUB.CA

https://padlet.com/sara_karn/hxzsknldtkvjguo3
https://padlet.com/sara_karn
https://decolonialfutures.net/
https://lastwarning.org/
https://blogs.ubc.ca/facinghumanwrongs/
https://decolonialfutures.net/portfolio/the-bus/
https://decolonialfutures.net/in-earths-care-dispositions
https://decolonialfutures.net/portfolio/letter-to-prospective-immigrants/
https://decolonialfutures.net/
https://mgiep.unesco.org/article/regenerating-respectful-and-reciprocal-relationships-to-nature-is-an-educational-priority
https://ubcclimatehub.ca/projects/
https://www.wiley.com/en-us/Climate+Change%3A+Past%2C+Present%2C+and+Future-p-9781118708521
https://read.dukeupress.edu/books/book/2444/A-Primer-for-Teaching-Environmental-HistoryTen
https://ubcclimatehub.ca/projects/


Lindsay's presentation slides
https://drive.google.com/�le/d/1A8nlMpq_Npt4UBljGXrzc5C_RI
eLbNSh/view

Gibson Addressing Climate Change in
Canadian History Education-
Challenges and Opportunities May 12,
2022.pdf
by Lindsay Gibson

GOOGLE DRIVE

(Some of) Cathryn's Suggested Resources
Smith, Ross, Shouldice, Wolfe (2022)
https://cgscholar.com/bookstore/works/terror-management-
theory-and-urban-water-decisions  

van Kessel (2020) 
https://curriculumstudies.org/index.php/CS/article/view/27 

The Grim Educator

"The Climate Game"
Solutions & action focused: https://ig.ft.com/climate-game/

The Climate Game - Can you reach
net zero?
See if you can save the planet from the
worst effects of climate change

FT

Podcast
https://www.spreaker.com/user/voicedradio/how-can-we-
approach-teaching-the-climate

How can we approach teaching the
climate crisis and other challenging
topics with Dr. Cathryn van Kessel
In this episode Ana Mejicano Greenberg
and Anna Ronak, two pre-service teachers
in the University of Calgary’s Werklund
School of Education, are joined by Dr. Cathryn van Kessel, an Associate
Profess

SPREAKER

challenges of intervening into curriculum,
College of Teachers policies (leading to AQ)-
-could this be mobilized for climate change?

preservice teacher fragility in teacher ed: esp
in pandemic

historicizing!
Really appreciating today's presentations, and intersections. 
Thanks Vanessa, Lindsay, Cathryn, organizers and participants!  I
learned/ am thinking now about ... 'historicizing' climate justice
education, and 'landing' (linking to land/ecology) history
education.  Beyond the obvious that climate is changing over time,
and that especially marginalized/ oppressed human communities
have weathered such crises before ... History ed speaks to actors,
actions & the difference they make: a valuable ingredient to
include.  Climate ed speaks to future & present, linked to past:
another crucial ingredient. Thanks again! - Kathy B

Misc. resources…
Empowering children to speak up and act on social justice
issues: The use of folktales and collaborative storytelling as tools
of social imagination
Christina Hajisoterioua, Petros Panaoub and Panayiotis Angelidesa 
British Educational Research Journal
Vol. 48, No. 2, April 2022, pp. 253–271
DOI: 10.1002/berj.3765

Youth representations of environmental protest 

Lynda Dunlop , Lucy Atkinson, Denise Mc Keown and Maria
Turkenburg-van Diepen
University of York, UK
British Educational Research Journal
Vol. 47, No. 6, December 2021, pp. 1540–1559
DOI: 10.1002/berj.3737

R E V I EW A R T I CL E
Re-thinking historical consciousness in
a pandemic: From commemoration to
contestability
Kay Carroll | Kate Littlejohn
The Curriculum Journal
DOI: 10.1002/curj.143

Why do peace talks fail? A negotiation expert answers 5 

questions about the slim chances for a peace deal between 

Russia and Ukraine 

Andrew Blum
April 14, 2022
https://theconversation.com/why-do-peace-talks-fail-a-
negotiation-expert-answers-5-questions-about-the-slim-
chances-for-a-peace-deal-between-russia-and-ukraine-180392 

https://drive.google.com/file/d/1A8nlMpq_Npt4UBljGXrzc5C_RIeLbNSh/view
https://drive.google.com/file/d/1A8nlMpq_Npt4UBljGXrzc5C_RIeLbNSh/view
https://cgscholar.com/bookstore/works/terror-management-theory-and-urban-water-decisions
https://curriculumstudies.org/index.php/CS/article/view/27
https://openeducationalberta.ca/grimeducator/
https://ig.ft.com/climate-game/
https://ig.ft.com/climate-game/
https://www.spreaker.com/user/voicedradio/how-can-we-approach-teaching-the-climate
https://www.spreaker.com/user/voicedradio/how-can-we-approach-teaching-the-climate
https://theconversation.com/why-do-peace-talks-fail-a-negotiation-expert-answers-5-questions-about-the-slim-chances-for-a-peace-deal-between-russia-and-ukraine-180392


Book Essay Review
Development as a Panacea for Uncertainty: Schooling, Migration,
and Community Building 

SAMIRA CHATILA
Schooling as Uncertainty: An Ethnographic Memoir in
Comparative Education by Frances Vavrus. London: Bloomsbury
Publishing, 2021. 296 pp. US$34.95 (paper).
ISBN 9781350164499.
Spiral to the Stars:Mvskoke Tools of Futurity by Laura Harjo.
Tucson: University of Arizona Press, 2019. 320 pp. US$35.00
(paper). ISBN 9780816541102.
Elusive Jannah: The Somali Diaspora and a Borderless Muslim
Identity by Cawo M. Abdi. Minneapolis: University of Minnesota
Press, 2015. 296 pp. US$94.50 (cloth),
US$27.00 (paper). ISBN 978081669738-0. 
Comparative Education Review, volume 66, number 2, May 2022.
 https://doi.org/10.1086/718961

Our group talked about how dif�cult it can be to make climate
justice and regeneration the organizing principle for education, we
must be willing to let a lot of what we used to do decay. But we
know of brave teachers who are trying this and we admire them
and want to join! We know collectivism is a site of wellbeing, but
we need to always scrutinize "on whose terms"?

Session 2 (Kiera Brant-Birioukov,
Ellen Field, Charlotte Henay)

faith in discomfort as an important learning experience, inviting a
corrosive boil

Corn as teacher
Inviting corn into conversations on education. Learning from the
land.

SSHRC IDG Call for Teachers (Ellen's
research)
SSHRC IDG - CALL FOR TEACHERS Are you a teacher integrating
climate change education into your classroom? Researchers at
Lakehead University (Drs. Ellen Field and Paul Berger) are
conducting research on K-12 climate change education practices
and teacher beliefs as part of a SSHRC Insight Development Grant.
We are interested in diverse and creative ways that climate change
education is being integrated in schools across Canada as well as
barriers that teachers experience. This research is voluntary and
has two parts: 1) 15 minute survey 2) follow-up interview for
selected respondents. Interviewees will receive a $50 honorarium.
For more info, contact: e�eld@lakeheadu.ca Survey Link:
https://forms.gle/C2ys7f1e6TZDDDiv9

Ellen's Suggested Resources
Cordero, E. C., Centeno, D., & Todd, A. M. (2020). The role of
climate change education on individual lifetime carbon emissions.
PloS one, 15(2), e0206266. 
https://journals.plos.org/plosone/article?
id=10.1371/journal.pone.0206266  

Bowman, T. & Morrison, D. (2020). An ACE National Strategic
Planning Framework for the United States. (2020). Written in
collaboration with the US ACE National Community. Retrieve from
https://aceframework.us/the-framework  

Field, Schwartzberg, Berger (2019). Canada, Climate Change, and
Education: Opportunities for public and formal education [full
report].
https://www.researchgate.net/publication/337111645_Canada_Cl

Recommended Reading

den Heyer, K. (2017). Doing better than just falling forward: 
Linking subject matter with explicit futures thinking. One 
World in Dialogue, 4(1), 5-10.

https://ssc.teachers.ab.ca/SiteCollectionDocuments/
OneWorldInDialogue/OneWorldinDialogue_2016Vol4No1/

den%20Heyer.pdf  

https://doi.org/10.1086/718961
https://padlet-uploads.storage.googleapis.com/450767402/67cb50804669f75c63d344481ad2d2e2/corn.jpeg
mailto:efield@lakeheadu.ca
https://forms.gle/C2ys7f1e6TZDDDiv9
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0206266
https://aceframework.us/the-framework
https://www.researchgate.net/publication/337111645_Canada_Climate_Change_and_Education_Opportunities_for_Public_and_Formal_Education
https://ssc.teachers.ab.ca/SiteCollectionDocuments/OneWorldInDialogue/OneWorldinDialogue_2016Vol4No1/den%20Heyer.pdf


※※※※※※

imate_Change_and_Education_Opportunities_for_Public_and_
Formal_Education  

Field, Schwartzberg, Berger (2019), Canada, Climate Change, and
Education: Opportunities for public and formal education [Exec
Summary].
https://www.researchgate.net/publication/337112040_Executive
_Summary_of_National_Report_on_Climate_Change_Educatio
n  

Wong, J. (Nov. 5th, 2021). Climate education is inconsistent across
Canada, but these students and educators want to �x that. CBC
news https://www.cbc.ca/news/canada-climate-curriculum-
1.6232706  

Hickman, C., Marks, E., Pihkala, P., Clayton, S., Lewandowski, E. R.,
Mayall, E. E., ... & van Susteren, L. (2021). Young people's voices on
climate anxiety, government betrayal and moral injury: A global
phenomenon. Government betrayal and moral injury: A global
phenomenon. 
https://www.thelancet.com/journals/lanplh/article/PIIS2542-
5196(21)00278-3/fulltext  

Hargis, Kristen & McKenzie, Marcia. (2020). Responding to Climate
Change: A Primer for K-12 Education. The Sustainability and
Education Policy Network, Saskatoon, Canada.
https://sepn.ca/resources/report-responding-to-climate-
change-education-a-primer-for-k-12-education/  

Climate Education Reform BC:
https://www.climateeducationreformbc.ca/ 

Teach the Future: https://www.teachthefuture.uk/ 

CEGEP students organizing curriculum reform campaign: 
MacLellan. A. (April 22, 2022). Quebec students feel ‘betrayed’ by 
lack of climate education. CBC news.
https://www.cbc.ca/news/canada/montreal/quebec-climate-
change-education-1.6426387?
fbclid=IwAR0ZuKU5E43nKqKJsqMj0N3i1W9FwvAMUYo3lrLZYiDQ 
S3D7LJ0P75iAtzg    

Busch, K. C., Ardoin, N., Gruehn, D., & Stevenson, K. (2019). 
Exploring a theoretical model of climate change action for youth. 
International Journal of Science Education, 41(17).
https://www.tandfonline.com/doi/abs/10.1080/09500693.2019.1 
680903?journalCode=tsed20  

YOCA @ Lakehead: https://www.lakeheadu.ca/yoca

Charlotte's Resources
https://www.charlottehenay.com/about

Closing Session

https://www.researchgate.net/publication/337111645_Canada_Climate_Change_and_Education_Opportunities_for_Public_and_Formal_Education
https://www.researchgate.net/publication/337112040_Executive_Summary_of_National_Report_on_Climate_Change_Education
https://www.cbc.ca/news/canada-climate-curriculum-1.6232706
https://www.thelancet.com/journals/lanplh/article/PIIS2542-5196(21)00278-3/fulltext
https://sepn.ca/resources/report-responding-to-climate-change-education-a-primer-for-k-12-education/
https://www.climateeducationreformbc.ca/
https://www.teachthefuture.uk/
https://www.cbc.ca/news/canada/montreal/quebec-climate-change-education-1.6426387?fbclid=IwAR0ZuKU5E43nKqKJsqMj0N3i1W9FwvAMUYo3lrLZYiDQS3D7LJ0P75iAtzg
https://www.tandfonline.com/doi/abs/10.1080/09500693.2019.1680903?journalCode=tsed20
https://www.lakeheadu.ca/yoca
https://www.charlottehenay.com/about
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